Ko3znosckas IN'anmmna IOpreBHa
AKCHOJIOT'MYECKHUE TPUOPUTETHI B CTPYKTYPE
JIMYHOCTHO-TPO®ECCUHOHAJILHOMN
HAIIPABJIEHHOCTH INIEJAT'OT'OB
HHKJIIO3UBHOI'O OBPA30BAHUSA

B cmamve PaACCMampugaomcsi 80npoCy
Gopmuposanus JIUYHOCIHO-NPOYeCcCUOHATbHOU
HanpasieHHocmu nedazoea UHKIIO3UBHO2O 00PA306AHUS,

YeHHOCIHble  KOMNOHEHMbl — TUYHOCHHO-NPOPECCUOHATLHON
eomosHocmu k pabome c¢ auyamu ¢ OB3 6 unxaosusnom
00pasosanul 8 omeuecmeeHHOU U 3apyoedcHoll nedazozuxe.

Kniouesvie  cnosa:  umkuosuenoe — 06paszoeanue,
JUYHOCMHO-NPOPeCcCUOHANbHAS HanpaeieHHocmo,
2yManucmuueckue yeHHocmu npogeccuonanrbHou

O0esamenbHOCU, COYUANbHBLI KOHCIMPYKMUBUIM.
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OF PERSONAL-PROFESSIONAL
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IN INCLUSIVE EDUCATION

The article dwells on the issues related to the development
of personal-professional orientation in teachers involved
in inclusive education; value components of personal-
professional readiness to work with disabled people in
inclusive education, as such issues are discussed in in
national and international pedagogic science.
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